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ABSTRACT 

A Study was conducted to determine which of nine 
theories of career development and occupational choice were (1) 
ranked as most important in regard to the role each played in tue 
subject's own career development and (2) were ranked as most 
important in regard to the usefulness of the theory in teaching 
and/or counseling students. Each of seve^ity-one students enrolJ-ed in 
a course" (three separate classes) in career education were asked to 
rank nine prominent theories 



choice in regard to the role 
development and in regard to 
counseling his/her students. 
Vocational Choice was judged 
participants' careers^^ Close 



of career development/occupational 
each played in hisr/his own career 
the usefulness in teaching and/or 
Holland's Personality Theory of 
most important in the development of the 
behind was Super's Developmental / 
self -Concept Theory and Blau's Conceptual Framework of Occupational 
Choice. O'Hara's Learning Theory^ . Super • s Developmental Self-Concept 
Theory^ and Hoppock's Composit Theory had a mean rank of first 
through third respectively in regard to the usefulness of the 
theories for teaching and/or counseling students. In addition^ a 
rank-order correlation was computed to determine the degree of 
relationship between the rankings of the theories in regard to 
self-development and usefulness in teaching and/or counseling. 
Correlations ranged from ;79 to .98. The order that emerged is 
subject to further study. Other populations^ may rank the theories < 
cifferentlyr depending on background and experience. (BM) - \ 
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. > ' ' INTRODUCTION ' 




paredr ei^ucatorb who are B>erioufci about the 1 urthfiJ^-id'eTOlopmenlt and re-r 
1 inement ' of education have realized the importance of building con- 

' ceptb and ,pr^ogra,ms on a solid the^retiqal bate. However, . juBt ae- there are 
many theories of education, there ar^'^mdny theories of career education (Bailey 

'I9Y7)«' ' Although no clear coneensuB exists rega^xii/ig the many theoretical 
Irameworks for career education, mafly accept the contention by Super (1976^ 
that "the theoretical basj^e of career edlucatibn is considered be career 

"development theory, . . PoT^ them, a'scKinfa theope'tical position b6.sed upon 
theories of career development and^/^oqaup^l^ional; ch9ice iL essential. ^ >^ 

^ <ri carreer education it to reachv i^>pOjten1/iait, a greater number of prac- 

' ■ V ' - r 

titioners must become aware of -career' developmeji|b theoi\/.ajid a larger percen- 

'■ ' j ; ' . ' '' '\ ' ' ^ ^^/^ 

tage of programs must be based on ^.iijore solid' conceptual b^se. Bailey and 
Stadt(l973) contend . .that ^of^panfeiqii of* career ecLucat ion . ill the schools 
will require understanding on the part of teache-r^ » regarding the vocational 
development aspect of ^rovfth and learning. Teachere must fniemali^e som^ 
type of theoretical pQsition relative to career development Zaccari^. (1970) 
states that "Theory is uselul because it enables the pra-ctitioner. to-ox^der 

^ V ^ ■ ■ . ' ^. 

and to make sense out of the^rfata. Moreover, theory provides the practitioner 



with Bome baeic guidelinee for practiced 

Zaccaria goes on to b'ay ^hat "theories I ^ . constitute a guide and an 

J- ( 

ajld in the practitioner'.s knowing /ifet how the domplex vocational behavior 



of man has been conceptualized and secondly, hj>w he can brin^ to bear his own- 
education, experierfce, and professional skill in fostering better vocational 
choices and/ojt* more adequate career development." 

The importance 6f having practice based upon and guided by theory is 
further discussed ty Bailey and Stadt (1973)- ."Teachers without a theoretical 



orientation will find it difficult to tse^ect from among the manyv Available 
~ types of curt'iculum materials or to integrate such materials into an oijg;4'^ized 
program of i)(iBtruct ion. " Zaccaria says that "The practiltioner who ic iinawai'e 
6l these formulations (theories) , misses the backgroun#ideas. regarding the/ 
process which he is attempting to guide or facili^te." 

Clearly then, theories of career development and occupational choice 
must t^erve as a guide rtp action for practicing careepr educators. Not only 
should practitioners, be aware of the various theoriips of career development 

. - ; ' ^ • ^ 1 • ,-. ■• 

and occupational choice, they should alslD be a6le to identify and explain the 
tiieory which most closely relates to 'their own self and career development. 
To be effective in their role of career .development through the career educa- 
tion process',' practitioners should also base their >tea^chihg and/or counseling 
practices on sound theories , of career development and occupational choice.^ ^ 



Familiarity with the^theorife will help them* identify those theories which • 



are mott useful^n their teachirig/counselin^ relationships with students 



j OBJECTIVES ! ■> ■ " 

Tbte purpose of t^ne Blyjrcl^'w|i f^'o determine whicM of r.everai ^^^^ciV Va^oT^^ 



of career development and occupational choice (l) were ranked as mobt impor- - 
tant m regard to the role each played in the subject 'b own career development 
and (2) were ranked mqet innportant in regard •to the ueefulneBB of the theory 
in teaching and/or counBeling BtudentB. Another purpose of the Btudy was to 
detertnine the rank order cprrelation between the subject's ranking ol the 
theoriee in regard to self development and the usefulneEB of the theories in . 
teaching and counseling, students^. An additional, purpose of the &tudy was to 
establish an order of the importance of the theories lor self (career) develop- 
ment and for usefulness. in teaching and/or counseling students, 

'\ . * PKRSPECTIVE/TIIEOliiTICAL P'RAMEWORK 

I Cui^nt theories of career development and occupational choice which have 
implications for qareer education have been presented and summarized (Barley 

' ^ ' ^ i 

, and^.Stadt ^ 1973, PP.57-9^)« The authore ol the theoriee make - relevant points 
^ , re^C^^ding the implication ot their theory for the career development of in- 
dividuals. To a ^^reat e:xtent, the sucoesb and exnant:ion. ol career education 
in schoolb will require understancjin^^ ol the theo"ries ol career development 
and occupational choice by educator^T • ' 

• ' \ ; ^ - • . 

Bajt^ey and Stadt etfp^ort ,^ihe contentio^^ bj(^ l(^^ock^(l967)'\t^iat study of^ 

the theories will help teachers (l) to see l^re cles^r^-y the beliefs implied 

^ in itheir own behaviors, ^nd (2-) to question and modify many traditional p^c- 

tices and attitudes. Teachers may be motivated ta 4Btud^ cate^ development, ' 

nbt only because of professional- responsibility, but al&o because of curiosity 

a^put themselves and how they came to be at they are (Hill, I963). 

Iti Uds study, an attempt was. made to detlefmine- the importance of the 

various LeiJ^te^^^^rh^i^ieL oi| career development and occUi)at ional choice in ^ 



• . r , ■ 



. . , • . ' -4- 

\ 



regfard -to the subject 'b ovm career devel^pjinent and to the usefuineBB of the' 
theory#in tea^ching^and/or counseling sl^udentB. 



/ » ' PROCEDURE 

A uULt on theories of career develoment and occupational choice was 

^iaUght as part of a graduate cou^e in career education. The course was 

taught in ''the summer session for three successive years, 1976-1978* Students 

^enrolled in the course were given thje atitii^nment to read Chapter III entitled 

"Theorief. pf tareer Development * and Occupational Choice" (Bailey and Stadt, 

1973)« Nine prominent theories of career development and occupational choice 

are presented in the chapter. Concurrently, the students wfere given two 

"atisignment sheets. The instjniQt iOns ph the fi^rst shget.^ked the students- to ^ 

"rank in order of importance, from .^1-9? the theories^^f^ career development 

and occupational choice listed\bd¥ow *in regard to t^e rol,e each played in^your 

' / ' ' ■ ^' . " ' ■ ^ f ,\ 

career deve^lopment The instructibps on the second assignm^t -'sheet' requested 

"^-^ 

the btudentc tQ ''rank iii order of importance) "^rom l-9> theories of jj^areer .^ 

■ " ' - ^ \ 

development and occupational choice in regard to the uselv^ln^su^ of the^th^oiy 

in^teaching and/br counbeiiBg-.yTJur student^I" ^tudents were also asked to 

eT(plain brief ly why they ranked the theories as t\ey did and comment brtldlf ly 

-on the chief strengths and 'weakn^seeB oi ^si^h theoary.* : ^ , 



Clacs discuEsions and simulation activities^Velated to „the cai^er dd- 



velbpment theories were held during tjhe itfrne jthJ student re completing 
the a'ssignm^ntSv^to help each studen^^to u^(^^i^iic|^ach thebiy more thorou^ifl^^ 



, The completed assignment sheets were collected- and analyzexf.' The idean rank ^ 

• of the theqriet with regard to'-^erf artd^teacha>ng/ccmnseiing im^^liqationt * 

' ■ ' ^' % ' 

was computed for the ^tal of all*xhre?e claseee st^dieds 

■ . { ; 
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^ ha|ik order correlations (Sp^arnlan • fc> rho) were computed for each of the 
jiine theories lor each of the three cla'sses studied^and for tMe total of kll 
classeB,. The correlations were computed to determine .^t he relationship between 
the importance of the various theories to the participant's self (career) 
development and the usefulness of the theories in refjard to teaching and/or 
counseling E^tudertt's. ^ , , v ^ " ' 

-A rank order correlation wae computed to determine the degree of rela- 

■ - ^ / ■■ ■ 

tionehip between the. rankings of the theories for sejl' and teaching/counseling 
impiicatK^b; lor total of the three >2earb studied (Edwards, 1966), Confidence 



limits for t^he corre,lat ione calculated are^ also ^hown (p'i^^pibbon gfhd. Morris, 
1973)'^ The coeff icient of concordance (Ecfwarati^i^nb^W^ to meagyure 

the degree of agreement among the partipipmteroF' the nine ranks. The co- 



efficient of concordance waB.:te^ted. fdtrlfeigihklli^'i'^^ by^ the Chr Square Test, ' 

■■•■T ■ ■■• ' ' ■ ' ^ ^ ''\S'' ■ 

'alt^ *pre\3ented by Edwarcb/. ^A measAire-^ the reliability of the mean ranks » 
yf^WaL. ob'-^ji^iljed I'rom the participant^ for eacph ci^iJtfc and for the total ol aU 
cIcV.ot.e^if!i waB also' computed (Edwardb, I9{j6y. / ^ ^ ^ * - . 

ThC;^ data fSgrthe study ^ke re collected from students enrolled in graduate 
' courses on career ©goc^t ion conducted in the 1976f 1977 and I978 summer 
. ses^arrs at the University of Connecticut. Lata were collected from a total 
^f ,2^ studente in the I976 class while usable daAa from the 1977 and 1978 
'^^classes' w^re collected from 22 and 26 students respect iv^^ly. Overall, females 
outnua»bered ma-lef: in ^the classee 43 to 28. The ciasses were composed, of 
general and "vocational educat orb from elementary, uecondJiry, cotr^munity college 
and un vers ity settingt. Although teachers composed the larget;t group, a 



EBJC J 



number of counBelore and adminiBtratore were^also enrolled in the claseeB. 
Being an elective course, the ma jor common bond ampng the Btudente was the 
desire .to leajm more about career education. 

Nine theories o^ career development and occupational choice -as present 
in Bailey and Stadt (1973) were ranked by the students. The theories 



were: 




- Ginzberg's General Th^ory^ of Occupational Choice 

- Sup.er'sDeveltJpmental Self -Concept 'Theory 

- Blau'B Conceptual Framework of Occupational Choice 

- Tiedeman's Model of Occupational Decision Making 

< 4 

- Bordin'b Psychoanalytic Fram^ork for^ Vocational Development 

- Holland's Personality Thisory of Vodat ional ^hqice 

- Roe'B Early Determinants of Vocational Choice 

- 'Hopptock's Compos it ffheory 

- O'Hara's Learnin^-Thiojy amJ/^Career Development 



' FINDINGS 



The primary purposj of the study was to determine which of several 
theor^ies, of career development and occupational choice (i) were ranked 
as most important in regard to the role each played in the subject's 
own career development and (2) were ranked as most important in regard to 
the usefulness of the theory in teaching and/or counseling students. 
Data in Table 1 show the mean rank of theories of career development and 
occupational choice with regard to self and teaching/counseling im- 
plications. The mean rank was computed by summing tl^e individual ranks 
for each theorist and dividing by the total number ol part icjipante , n-71* 



As shown by fh^ mean rank in Table 1, Holland's Personality Theory, of Voca- 
tional Choice ^as judged most important in the 11 participants' career -de- 
velopment." Close, behind was Super's Developmental Self-Concept Theory and 
Blau's Conceptual Framework of Occupational Choice. The Theories of Oinaberg, 
Tiedeman and HOppock followed next in mean rank while the theories of Roe, 
O'Hara andxBordin, et.al., were seventh, eighth and ninth in mean rai^ respec- 
) * ' ' ■ , ' 

tively. 

O'Hara'B Learning Theory, Super's Developmental Self-Concept Theory, and 
Hoppock's Composit Theory had a mean rank of first through third respective-ly 
in regard to the uBefulnesB of the theories for teaching and/or counseling 
BtudentB. Data in Table 1 show that the theories of Ginzberg, Holland and 
Blau follow in mean rank while the theories of Tiedeman, Roe and Bordin, et.al 
earned a mean rank of seventh, eighth and ninth respectively wit^ regard to 
usefulness* i 

'A second purpose of the studx was to determine the rank order correlation 
between the participants' ranking of the .theories in regard to self develop- 
ment and the usefulnees of the theories in teaching and/or counseling students 
Data in Table 2 reveal the rank order correlations, by class, between the 
importance of the theories for self (career), development and the usefulness 
of the theories for teaching and/or counseling students. As can be seien from 
the data, the rank order correlations ranged from .79 to .98, indicating a 
very strong positive correlation. Confidence limits aroiind r».79 for 23 casps 
range from .58 to .90. Confidence limits around r-.98 for 26 cases range 
from .94 to .98 (Fitz-Gibbon and Morris, 1978)* order correlations for 

the composit of the three classes studied, n-71, ranged from .983 to .994. 

. A rank order correlation was computed to determine the degree of rela^ 
tionship between the rankings of the theories, based upon mean rank, for self 



Table 1 



ttean Rank of Theories of Career Development 

and Occupational Choice with Regard 
'^o Self and Teaching/Counseling Implicat ions 



Importance to 
Self (Career) Development 


UeefulneBB in 
Teachinf/Couneeling 


f 

TheoriB,t 


Mean Rank 
(n-71) 


Theorist 


Mean Rank 
(n-71) 


Holland 


3.63 


O'Hara 


3.58 


super 


3.76 ' 


Super 


3.74 « 


Blauy et .al. 


4.49 


Hopppck 


4.21 - 


Ginzberg 


4.73 


.Ginzberg , 


4.55 


Tiedeman 


4.89 


Holland 


4.75 


Hop pock 


5.18 


^au, eit.al. 


4.76 


Roe 


5.32 


Tiedeman 


4.73 


O'Hara 


5.46 


Roe 


6.20 


Bordin, et.al. 


7.26 


Bordin; et.al. 


7.86 



) 

i 



Table 2 

*4 



Rank Order Correlatione By Claee Between The Importance of 
The Theories For Self (Career) Development and 
The UaefulneBB of The Theories For Teaohing/Cotmseling Purposes 



Spearman's Rlio 



1976 Class 1977 Clafcs I978 Class 

Theorist nm2i h»22 n»26 





.94 


.90 


.93 


Super 


.96 


•94 


.92 


Blau, et.al. 


.92 


.95 


.95 


Tiedeman 


.94 


,.92 


.98 


Bordin, et.al. 


.92 


.93 


.97 


Holland 


.90 


.92^ 


.97 


Roe 


.91 


.91 


.94 


Hoppock 


.88 


.89 


.94 


O'Hara 


.79 


.84 


.91 



I 

A. 



-10- 

and t«aphlng/counBeilng implicationB for the coabined group of the three clasBes . 
(EdwardB, 1966). The rank order coefficient web .27. with confidence liin>.tB .for 
71 oaBBB ranging fro« .04 to .47 (Fitz-Gibbon and MorriB, 1^78). 

The coefficient of concordance (Edwarde, 1966) was used to aeaeure the 
degree of agreement among the .participants of the nine rankfi. Ab shown by the 
data in Table 3, the coefficient of concordance of .112 obtained for inportanoe 
to self (career) development wae significant at the .01 level ae shown byVthe 
Chi Square test for the coefficient of concordance (Edwards, 1966). The re- 
liability of average ranks was also compute^t r^fj - .89. It is a measure of 
the degree to which we may expect the average ranks obtained from two groups of 
m comparable judge b to agree. 

A coefficient of concordance of . I89 was obtained for teaching/counseling 
implications. Ab Bhowrf by the data in Table 3, the Chi Square test for the 
coefficient of concordance was Bignificant at the .01 level. The reliability 
of average ranks was .94« 

J, 

✓ 

Diaflussioii 

The Btudy should have implications for educators involved in career 
ucation progj^ams at any level. Teachers and counselore ohou^ internalize some 
theoretical position regarding their involvement in teaching and/pr counseling 
their student b.. A theoretical frameworjc based on theories o'f career development 
and occupationaV/thoice will help practitioners assist students to explore, pre- 
pare for and nfike decisions regarding their future careers. 

Results of t}^e study eeeaed to indicate that students enrolled^ in the 
graduate courses do'identify with some theorists, namely Holland, Super, and JB leu, 
et.al., more than others, i.e.. Roe, O'Hara and Bordin, et.al. in regard to the 
importance that the theories have for self (career) development. That an order 



EKLC 



1: 



Table 3 ' 

Degree of Agreement Amoxig the Participante of 
The^ Nine Ranks for Self .(Career) Development 
,and .Teaching/CounBeling Implications ae 
' Shown By the Coefficient of Concordance 



Importance to ^ UeefulneeB in 

Self (Career) Development Teaching/Counseling 

' — ' 7 : 

w - .112** w - .189** 



/^l _ 63.46 cif_8 p<.01 
- .89 



- 107.466 df-8 p <.01 
^ - -94 
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has been establised is important; it represents the collective judgements of 
educators who we^e interested enough in career education to enroll in a 
graduate course to find out more about it. 

That an order has be^n established in regard to the usefulness of the 
'various theories of career development and occupational choice is also impor- 
tant. Regarding usefulness in teaching and/or counselingi it is interesting 
to nate thUit O'Hara's learning theory was ranked first. This finding may be 
evident because a majority of the participants were classroom teachers. Al- 
though most .of the participants indicated that they wpuld use an .eclectic 
approach to teaching and/or counseling students, the theories -of O'Hara, Super 
and Hoppock were ranked higher in usefulness than others such as Tiederoan, Roe 
and Bordin, et.al. ' ^ ' 

The order that emerged in this study in regard to "importance" and 
••usefulness" is subject to further study. The question of importance of the 
various theories to self (career) development seems to be an individual de- 
cision based upon Belf knowledge and past experience. Other populations may 
rank the theories differently depending on background and experience. Further 
study in this area Ib encouraged. 

A more cohesive group of^ educators, i.e. vocational teachafs only, elemen- 
tary school tieachere only, or counselors only, etc., may not agree with the ' 
order established regarding the "usefulness" of the theories in teaching and/or 
counseling students. Orders should probably be established for targeted groups 
along with the identification of those aspects of the theories that seem to 
make them useful. Again, further study seems to be warranted. 

Another inportant finding in the study was that regardless of how the 
various theories were ranked, the participants tended: to rank the theories 
judged most important to self (career) development as most useful in teaching 
and/or coiinseling students. The rank order correlations of .79 'to .98 obtained 
offer evidence that the participants tended to find useful for teaching/counseling 




purposes those theories which were most important in their o*m self (career) 
development. The data suggests that knowledge of how one perceives the im- 
portance of the theories in repird to self (career) development could have 
important implications for teaching and/or counseling students. Certainly, this 
propoeitidn^warrahts further stitfdy and more vigorous treatment, 

Althoiigh viiy high corr^ations were. found between the participants* 
rankings of the | theories i^^mportance for self (dareer) development and use- 
fulness in teaching/counip^ling situations, the rank order correlation between 
the composit rankings of the theories for self and teaching/counselxng implica- 
tions was .27 with confidence limits for the 71 cases ranginj^ from .04 to ,47 • 
This finding indicated that there was a weak positive correlation between how 
the participants ranked the importance of the theories for self (.career) de- 
velopment and the usefulness of the^theories for teaching/counseling purposes. 

As shown by the coefficient of concordance, the degree of agr^^ment of the 
^participants for self and teaching/counseling implications was significant. 
This finding, along with the respective reliabilities of ,89 and .94 for self 
and teaching/counseling respectively, offered evidence that the agreement of 
the participants was sufficiently good that it could not be accounted for by 
chance. 

In summary, theories of career development and occupational choice have had 
and will continue to have implications for many individuals. For individuals, 
they provide a fascinating study in determining how people came to be who they 
are and to do what they are doing. For groups, they help establish a theoretical 
framework upon which further theory and practice can emerge. Further study of 
the importance and usefulness of the various . theories is called for. Also, 
further research regarding how the theories can be brought to bear on practice 
should also be conducted. , 
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